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Welcome to Teacher Education in Ithaca College’s School of Humanities and Sciences degree programs. As part of the All-College Teacher Education Unit at Ithaca College, our School offers undergraduate degree programs in Art Education (K-12), Biology Education (7-12), Chemistry Education (7-12), Physics Education (7-12), Mathematics Education (7-12), Mathematics-Computer Science Education (7-12), English Education (7-12), Social Studies Education (7-12), German Education (7-12), French Education (7-12), and Spanish Education (7-12).

The All-College Teacher Education Unit at Ithaca College holds the following vision for our teacher education programs.

We strive to prepare exemplary teachers and education leaders who work collaboratively with individuals and communities to create high quality education for all.

The All-College Teacher Education Unit at Ithaca College embraces the values of knowledge, competence, and a commitment to service expressed in the Ithaca College Mission. Our mission is to prepare teachers who possess knowledge and teaching competence in their respective disciplines, who know how to work collaboratively and effectively with diverse communities of students and families, and who are inspired and motivated by the belief that excellence and equity in education are profoundly interdependent. To this end, Ithaca College teacher educators guide candidates through carefully designed and supervised programs where theory, research, and practice combine in order to provide them with solid foundations in the content, professional, pedagogical, technological, relational, and cultural knowledge and experiences needed in order to become engaged and effective teachers for all students in the 21st century.
In keeping with Ithaca College’s mission to prepare students for citizenship and service in the global community, the undergraduate Humanities and Sciences Teacher Education programs strive to lead the higher education community by preparing outstanding teachers for our nation’s public schools.  This preparation includes developing the skills, ability, and sensitivity to work effectively with all students.

Grounded in the liberal arts tradition, our programs are built upon strong preparation in an academic discipline coupled with a carefully developed pedagogical core of courses culminating in a full semester of student teaching. We seek to nurture a passion for teaching in our students, while assisting them as they develop the leadership skills necessary to enable and empower the students they will teach.

Our teacher education candidates are encouraged to become agents of change in public education by learning how to inspire confidence, self-esteem, and academic success for all students.
Features of the Humanities and Sciences
Teacher Education Programs

The Humanities and Sciences Teacher Education Programs are comprised of a core set of courses that provide the pedagogical and foundational grounding for each of the individual majors, courses that enrich the disciplinary content knowledge of our students, field experiences in which students apply their understandings of content, pedagogy, and research/theory in real classrooms, and professional coursework that fosters students’ development as reflective practitioners. This work is guided by the conceptual framework for teacher education at Ithaca College and by our Ithaca College Teacher Education Program Standards.
Most of the coursework that comprises the pedagogical core of our programs is delivered by faculty members in the Department of Education. The Department of Education has committed to the following vision, a statement that, in addition to our Unit-wide and Ithaca College visions, guides our work with pre-service teachers and our engagement with educational collaborators.

We believe that true excellence in education requires a commitment to equity and social justice. Thus, we strive to prepare creative, culturally competent, critically reflective graduates who possess deep knowledge in their fields of study and work collaboratively to achieve high quality education for all.

Grounded in the rich traditions of the liberal arts and social sciences, and in keeping with the Ithaca College mission statement, the Department of Education prepares students to take responsibility for citizenship and service in the global community.  This preparation takes place in several ways. The Department seeks to develop future teachers who are not only well-educated in their disciplines, but are also culturally responsive, caring, and knowledgeable in their interactions with students and their families. The Department also reaches out to the larger Ithaca College student body through courses and programs designed to equip them with the necessary skills for well-informed, critically reflective, participatory citizenship and service in their neighborhood schools and communities.  In addition, faculty and students in the Department of Education value, support, and engage in collaboration, discussion, and dialogue with a variety of local and regional community partners in order to be of assistance in addressing educational issues of concern and importance to them. In these ways, knowledge, competence, and service come together in our students to nurture a lifelong commitment to the democratic quest for excellence and equity in our schools and society.

The All-College Teacher Education Unit at Ithaca College has identified the following standards as required student learning outcomes for all teacher certification majors at Ithaca College.  These standards are assessed of our teacher education candidates at multiple points in their programs and align with the New York State Teaching Standards.

Ithaca College Teacher Education Program Standards

Standard 1 - Content Knowledge:

Ithaca College teaching professionals demonstrate a rich, thorough understanding of the content and skill knowledge, theories, and issues comprising their disciplines.

Standard 2 - Planning and Instruction/Implementation:

Ithaca College teaching professionals are able to plan and implement effective, developmentally appropriate lessons and curricula based upon sound principles of content knowledge and skill development.

Standard 3 - Positive Learning Environment:

Ithaca College teaching professionals create safe and motivational learning environments that encourage all students to become actively involved.

Standard 4 - Diversity:

Ithaca College teaching professionals respect and possess knowledge of diversity in its many forms and know how to use this competence to develop relationships, instruction, schools, classrooms, communities and experiences that help all students achieve to their fullest potential and function effectively and respectfully in a diverse world. 


Standard 5 - Technology:

Ithaca College teaching professionals are able to effectively utilize technology to enhance student learning and professional growth and development.

Standard 6 - Assessment:

Ithaca College teaching professionals demonstrate the ability to develop and utilize a variety of assessment tools and techniques designed to evaluate student learning and performance, provide feedback, and shape future lesson planning, programs, and curricula.

Standard 7 - Collaboration and Outreach:

Ithaca College teaching professionals foster positive relationships with a variety of target groups (e.g. students, families, colleagues, local community members, etc.) in order to promote and enhance the teaching and learning environment.

Standard 8 - Professional Development:

Ithaca College teaching professionals engage in reflective practice and continually seek to improve their knowledge base and effectiveness as teachers, make positive contributions to the culture of their fields, and demonstrate the dispositions of an emerging professional.

Additional Professional Standards
In addition to the Ithaca College Teacher Education Program Standards, students enrolled in the Teacher Education Programs and admitted to the Professional Education phase of their programs will regularly be assessed on Professional Qualities and Dispositions, the New York State Teaching Standards, and the standards of Specialized Professional Association. Please see the Handbook Appendix to find the New York State Teaching Standards and the Professional Qualities and Dispositions instrument used in the School of Humanities and Sciences. 

LiveText

Students should be aware that all students in Ithaca College Teacher Education Programs are required to subscribe to LiveText, an electronic repository for selected course assignments and evaluations. You can access LiveText at www.livetext.com and should purchase a subscription when you enroll in your first required Education core course. (Visit site, and click on “Purchase/Register” and then follow the “Purchase” link. Next, follow the website directions to purchase the subscription.) Several courses will require you to post assignments to LiveText, and it is important that you do so and complete the upload prior to the due date. The assignments you are required to post to LiveText are part of our assessment system and provide evidence that you meet the teaching standards of the program, the state, and your Specialized Professional Association. In addition, your artifacts remain active in Live Text for five years, so you can retrieve them for subsequent professional portfolio development.  More details on the role of LiveText in the Ithaca College Teacher Education Programs will be provided at your orientation and in your classes.

Enrolling in the Humanities and Sciences Teacher Education Programs

You may register for a Teacher Education major in one of our program areas when you enroll as a freshman or a transfer student to Ithaca College. When you register, you will be assigned an advisor who is a faculty member in the department of your academic major. 

A meeting of all entering candidates for the Teacher Education Programs is held each academic year. Important aspects of the program are explained at this meeting, including program standards and policies, so it is imperative that you attend. Notice of the date and time of this meeting will be sent to your campus email address from the Department of Education office. Be certain that your residential address and telephone number are on file and kept current in the Registrar’s Office and in the Department of Education office, 194 Phillips Hall.

If you want to transfer into a Teacher Education Program after you are already enrolled in another program in the College, first meet with both the chair of the Department of Education and the faculty member who coordinates the teaching option in the academic department in which you will major (see list below under “Advising”). Both professors will review your program of study and plan your curriculum with you. You will then complete and submit to the Humanities and Sciences Dean’s Office either a Change of Major form (if you are already enrolled in the School of Humanities and Sciences) or a Change of School form (if you are enrolled in a school other than Humanities and Sciences at the College).

Because of the number of required education courses, it is very difficult for a student to enroll in a Teacher Education Program later than the beginning of the second year of studies and still complete the program within four years. Early advising is strongly encouraged.

Advising

Each student in a Teacher Education Program will be assigned an advisor in his or her academic department. This advisor is usually, but not always, the faculty member who coordinates teacher education in the department. Students enrolled in Teacher Education Programs should maintain regular contact with their advisors and the departmental coordinator to plan their curriculum and to review their progress through the program.  The coordinators of teacher education in the individual departments will be heavily involved in mentoring students in our programs. Therefore, it is to a student’s benefit to become acquainted with the coordinator/advisor early in the program; he or he will be an outstanding resource for students. Students are also encouraged to seek the assistance of the Education Department Chair, Dr. Jeane Copenhaver-Johnson, if needed.  

Faculty members who coordinate teacher education in individual academic departments are the following:


Art Education:  


Carla Stetson

English Education:  


Dr. Elizabeth Bleicher

Mathematics Education:  

Dr. Cristina Gomez

Modern Languages and Literatures:  
Dr. John Storm

Sciences Education:  


Dr. Ed Cluett

Social Studies Education:  

Dr. Zenon Wasyliw

Core Education Coursework

In addition to the coursework specific to each disciplinary major, including meeting writing and foreign language requirements, each teacher education candidate must successfully complete the following core Education coursework before applying for New York State teaching certification.

CORE EDUCATION REQUIREMENTS


Semester
Grade

EDUC 10100




2 credits
________
_________


Literacy Education for the Middle/Secondary 

School Teacher

COMP/EDUC 20100



2 credits
________
_________


Technology for the Middle/Secondary School Teacher


EDUC 21910 




3 credits
________
_________


Early Field Experience: Theory and Practice

PSYC 21910




3 credits
________
_________


Educational Psychology


EDUC 22900 




2 credits
________
_________


Second Language Acquisition: Its Nature and

Meaning for Educators

(Note: Not required for students in German, French

or Spanish with Teaching Option Majors)
EDUC 23900




2 credits
________
_________


Educating Children with Special Needs

(Note: Will become Educating Students with

Special Needs in Fall 2012, 3 credit hours)
EDUC 34000




3 credits
________
_________


Social and Cultural Foundations of Education

EDUC 19210 (or 11000)



0 credits
________
_________


Child Abuse Identification and Prevention

Workshop

EDUC 19220 (or 11100)



0 credits
________
_________


Drug and Alcohol Abuse: Identification and 

Prevention Workshop

EDUC 19230 (or 11200)



0 credits
________
_________


School Violence Prevention Workshop

Note: The following courses may be taken only after successfully passing the “Admission to Professional Education” Transition Point evaluation (formerly known as the “Second Year Review”). These courses are offered ONLY in the Fall semester and must be taken concurrently in the semester prior to student teaching.
EDUC 40810 (must earn B or better)

3 credits
________
_________


Pedagogy and Practice Across the Disciplines


EDUC XXX10—select appropriate course below 
3 credits
________
_________

(Must earn B or better in the course specific to

subject certification area)

EDUC 31410 Pedagogy and Practice for the Art Teacher

EDUC 40510 Pedagogy and Practice for the Mathematics Teacher


EDUC 40910 Pedagogy and Practice in the Teaching of Social Studies


EDUC 41010 Pedagogy and Practice for the Science Teacher


EDUC 41110 Pedagogy and Practice for the English Teacher

EDUC 41310 Pedagogy and Practice of Teaching Languages Other Than English
The following courses may be taken only upon earning passing grades of “B” or better in Pedagogy and Practice Across the Disciplines (EDUC 40810) and in the Pedagogy and Practice course for the specific discipline in which the student is majoring. In addition, the student must pass the “Admission to Student Teaching” evaluation prior to being permitted to student teach. (See Transition Points explanation in the following section.) The following courses are offered ONLY in the spring semester and must be taken concurrently.

EDUC 41210




3 credits
________
_________


Seminar in Reflective Practice


EDUC 49810




12 credits
________
_________


Professional Semester in Education

For descriptions of individual courses, consult the Ithaca College Catalog at 

http://www.ithaca.edu/catalogs/index.php.

Unit-Wide Assessments in Ithaca College Teacher Education Programs:

Transition Points

Admission into one of the Ithaca College Teacher Education Program majors at admission or upon transfer to the College does not guarantee that a student will be allowed to enroll in the Pedagogy and Practice courses or the Professional Semester in Education (EDUC-49810), the full semester of student teaching that culminates and concludes the Teacher Education Program. There are four major unit-wide assessment points that students must successfully negotiate before being recommended for certification: Admission to Professional Education (formerly known as “The Second-Year Review”), Admission to Student Teaching, Completion of Student Teaching, and Completion of Program. Student progress through the program is noted in each student’s file located in the Education Department office.  Specifically, the Transition Points associated with the Unit-Wide Assessment System include successfully completing the following.  Note:  The detailed notes indicate the requirements specific to students in the School of Humanities and Sciences Teacher Education Programs. Individual teaching option majors may have additional requirements regarding appropriate progress in the major (besides the formal review at these transition points), so please become familiar with the contents of the course catalog.

1.  Admission to Professional Education (f.k.a “Second Year Review”)

The first transition point for teacher education students at Ithaca College is the review for Admission to Professional Education. This review typically occurs late in the sophomore year, but the timing can vary, depending on how much coursework has been completed by the student. Admission to Professional Education is required before any student will be allowed to enroll in Pedagogy and Practice Across the Disciplines (EDUC 40810) or the Pedagogy and Practice course for the appropriate major area. It is the responsibility of the student to contact the Education Department Administrative Assistant, Bonita Ferguson, in 194 Phillips Hall, to initiate the Admission to Professional Education review process.

Meet Minimum GPA Requirements

· Each student must maintain a minimum grade point average of 2.75 in the major (except students in Social Studies with the Teaching Option major, for whom the requirement is 3.0).  Beginning Fall 2012, the requirement for all Humanities and Sciences Teacher Education candidates entering the College or transferring into a teaching option major will be 3.0.

Complete All Coursework Requirements

· Students applying for Admission to Professional Education must have earned a grade of “B” or better in all Education (EDUC) courses.  
· Students must have completed 9 credit hours in subject area coursework.
· We recommend that the following courses be completed prior to Admission to Professional Education: EDUC 10100 (Literacy Education for the Middle/Secondary School Teacher); EDUC 21910 (Early Field Experience); EDUC 23900 (Educating Children with Special Needs); and the three following workshops: EDUC 19210 (Child Abuse Identification and Prevention); EDUC 19220 (Drug and Alcohol Abuse Identification and Prevention); and EDUC 19230 (School Violence Prevention Workshop). Students may have completed additional classes, but this list represents the courses we strongly urge students to complete prior to Admission to Professional Education.
Demonstrate Proficiency in Written Language

· Students will submit three samples of writing for faculty evaluation. These writing samples will show the student’s performance on a prompted writing assignment, a content area writing assignment, and a paper from the Early Field Experience course (or the equivalent).  More details on the specifics of the writing samples will be provided to you at your initial orientation meeting and/or upon your request to be considered for your Admission to Professional Education review.  

Recommendation of the Faculty 

· Students will interview with the Subject Area Teacher Education Program Coordinator and the Education Department Chair, to demonstrate a range of academic and professional skills.

· Evaluations of the student are solicited from content area faculty members who have taught the student in coursework in the major discipline.

· A faculty committee reviews all of the requirements listed above and makes a summative recommendation regarding admission to professional education.

2.  Admission to Student Teaching

Prior to being permitted to student teach, students will be reviewed by program faculty to ensure the following requirements have been met. Students should submit the “Application to Student Teach” to the Education Department’s Administrative Assistant, Bonita Ferguson, in 194 Phillips Hall, the semester prior to student teaching.

Meet Minimum GPA Requirements

· Each student must maintain a minimum grade point average of 2.75 in the major (except students in Social Studies with the Teaching Option major, for whom the requirement is 3.0).  Beginning Fall 2012, the requirement for all Humanities and Sciences Teacher Education candidates entering the College or transferring into a teaching option major will be 3.0.

Complete All Coursework Requirements

· Students must have earned a grade of “B” or better in all EDUC coursework and must have successfully completed all coursework in Education except for the Professional Semester in Education (EDUC 49810) and the Seminar in Reflective Practice (EDUC 41210).

· Students must have successfully completed all fieldwork requirements from the course-embedded field experiences.

Meet Professional Qualities and Dispositions Expectations

· Students will be reviewed by the program faculty to ensure that any student entering the Student Teaching experience has successfully demonstrated the expected Professional Qualities and Dispositions.

3.  Completion of Student Teaching
To be identified as successfully completing student teaching and suitable for program completion candidacy, the following requirements must be met. Requirements will be verified by faculty.

Meet Minimum GPA Requirements

· Each student must maintain a minimum grade point average of 2.75 in the major (except students in Social Studies with the Teaching Option major, for whom the requirement is 3.0).  Beginning Fall 2012, the requirement for all Humanities and Sciences Teacher Education candidates entering the College or transferring into a teaching option major will be 3.0.

Complete All Coursework Requirements

· Students must have earned a grade of “B” or better in the Professional Semester in Education (EDUC 49810) and the Seminar in Reflective Practice (EDUC 41210).

Meet Expectations on all Student Teaching Evaluations

· Each of the student teaching evaluations (mentor teacher evaluations, faculty supervisor evaluations, and student self-evaluations) must reflect that the student met all expectations for the student teaching experience.

Meet Professional Qualities and Dispositions Expectations

· Students will be reviewed by the program faculty to ensure that any student entering the Student Teaching experience has successfully demonstrated the expected Professional Qualities and Dispositions.

4.  Completion of Program
Meet Minimum GPA Requirements

· Each student must maintain a minimum grade point average of 2.75 in the major (except students in Social Studies with the Teaching Option major, for whom the requirement is 3.0).  Beginning Fall 2012, the requirement for all Humanities and Sciences Teacher Education candidates entering the College or transferring into a teaching option major will be 3.0.

Complete All Coursework Requirements

· Students must have earned a grade of “B” or better in all Education courses and must have completed all of the required coursework for the major.

Final Electronic Portfolio Review

· Students must develop and present an electronic portfolio that cumulatively demonstrates that they have met all of the Ithaca College Teacher Education Program Standards as well as the New York Standards for Teacher Education. In some programs, the portfolio will include standards for the Specialized Professional Association of the discipline.  This portfolio will be a required component of the EDUC 41210 (Seminar in Reflective Practice) course. For many students, this portfolio will become the professional portfolio used in the job search.

If the review is unsatisfactory…

At times a candidate may fail to satisfactorily complete the assessments at one of these transition review points; if this occurs, a number of procedures are in place to ensure that the candidate has opportunity for review and/or remediation, as appropriate. If a candidate fails to satisfactorily meet expectations on one or more of the required assessments at a transition point, the appropriate program faculty committee notifies the candidate, identifying that the review was unsatisfactory and specifying the nature of the performance concerns.

During a conference with the candidate, the faculty will articulate the concerns and the conditions that must be met for progress in the program; these stipulations must be met prior to subsequent review. A professional improvement contract is generated on the basis of this meeting and signed by the candidate and faculty present; it must include a date by which the follow-up review will occur, at which time the stipulations must have been addressed. If the concerns are deemed to be minor, the faculty committee may decide to allow the candidate to progress to the next phase of the program conditionally. If the subsequent review is satisfactory, the candidate may continue in the program. If the results of the subsequent review fail to demonstrate that the candidate has met the conditions, then he or she will not be permitted to progress. 

Candidates who disagree with the results of a transition point review or a subsequent review may follow the College procedure related to petitions in order to have the decision reconsidered. According to College procedure, the candidate should first communicate his or her concerns about the outcome of the review to the faculty review committee. If a satisfactory resolution is not developed in collaboration with the faculty committee, the candidate should follow the procedures identified in the Ithaca College Catalog.

Each currently enrolled undergraduate student has the right to petition the provost to waive any of the all-College academic regulations and to review any other academic problem that has not been resolved first by the instructor, or subsequently by the department chair, and then by the dean.

The student should submit a written petition to the dean with a copy to the department chair and the faculty member involved. The dean sends the petition to the provost, along with his or her recommendation. Each petition is considered by the provost on an individual basis and is decided based on the facts that pertain to the individual student’s situation. When it is appropriate and feasible, the provost consults with the individuals involved before making a final decision (Ithaca College Undergraduate Catalog, 2011-2012).

Urban Education Field Experience

One of the required field experiences of the H&S Teacher Education Programs is the Urban Education Field Experience. During the semester in which students enroll in the Pedagogy and Practice courses (typically Fall semester of the Senior year), H&S Teacher Education students spend the Ithaca College Fall Break week in New York City, where arrangements are made for IC students to observe classes, facilitate group sessions, and (when possible) teach 1-2 lessons in one of our partnership schools in Harlem. The College coordinates transportation to NYC and provides overnight accommodations in shared hotel rooms. Breakfast and lunch are provided; dinner is on your own.  Exceptions to this policy must have the approval of the Education Department chair and the department-based faculty coordinator. 

Student Teaching

Student teaching is the culminating experience of the Teacher Education Program. Our goal is for student teachers to experience and gain increased facility with the full range of activities and responsibilities that make up a full-time teacher’s life and to transform into professionals. Success in student teaching depends upon the hard work of student teachers, careful and thorough guidance and advice from mentor teachers and college supervisors, and strong communication among all. 

All students complete the full-semester supervised student teaching internship consisting of two seven-week (or in some cases one ten week and one four week) student teaching experiences at different grade levels. IC faculty members arrange for student teaching placements in schools and classrooms approved by school administrators. Teacher education students are expected to report to assigned schools in a timely and professional manner and to understand that a successful professional semester requires substantial time and effort. As a result, student teachers are not allowed to take additional courses or participate in college theatre productions, musical ensembles, or varsity sports during the professional semester. All IC and public school rules and procedures must be adhered to during the professional semester. School divisions have the right to ask that an IC student be removed from an assigned location; there is no guarantee that a different location can be arranged. Please note: Professional attire and dispositions are expected while at the school site; school personnel, students, and parents should be able to recognize you as a teacher.  Additional information about the Professional Semester is shared at a Student Teaching Orientation Session held in the late fall; attendance at that session is mandatory.

Placements will be made before the end of the semester prior to student teaching so that student teachers will have ample time to meet and plan with their mentor teachers. Placements are made within a forty-five mile radius of Ithaca and in our partner schools in New York City’s Harlem community. Transportation and housing are the responsibility of the student.

State-Required Workshops New York State requires attendance at two-hour workshops on Child Abuse, Drug and Alcohol Abuse, and School Violence Prevention.  Ithaca College offers these workshops as 0-credit courses; please be sure to register for and attend all three workshops. You must have completed these workshops in order to be cleared for graduation and to earn certification, and we strongly recommend that students complete them as early as possible in the program.
Initial Teaching Certification

The Teacher Education programs in the School of Humanities and Sciences lead to initial teaching certification. Detailed instructions about what teacher candidates should be doing to prepare for certification can be found at the Department of Education’s Office of Teaching and Certification, 194 Phillips Hall, and online at http://www.ithaca.edu/hs/depts/education/cert/. This website describes details candidates should know about TEACH accounts, fingerprinting, and New York State Certification Examinations.

Please note that New York State has announced that it is revising the certification test requirements for all candidates who graduate in May 2014 and beyond.  The details of these certification examinations are not yet available, but the NYSED website notes the following: “We anticipate that candidates applying for certification on or after May 1st, 2014 will be required to take certain new exams.”[Emphasis in original.] Even this information is subject to change. For the most current information, please see 
http://www.highered.nysed.gov/tcert/certificate/certexamsl2012.html
Information about the changes to certification examinations will be posted to the Office of Teaching and Certification website as it is available. 

The Job Search

Students are urged to contact the Office of Career Services early in the senior year to begin their job search. This office offers workshops on resume writing and job interviewing. It also maintains lists of available teaching jobs, receives notice of new teaching fairs, and provides useful resources for professional job searches. Students are encouraged to place on file at this office a dossier of materials (including a resume and letters of recommendation) that can be sent to prospective employers. Guest speakers from the Office of Career Services will visit the Seminar in Reflective Practice course each year. The final portfolio you prepare for the Seminar in Reflective Practice may also serve as your interview portfolio.
Keep In Touch!

The College is required by New York State Education law to keep track of graduates. To assist us in doing this, we need the help of every teacher education graduate.  Prior to graduation, you will be asked to complete a short survey of your plans after graduation. If you indicate that you are searching for a teaching position, we will contact you in August after you graduate to see if you have accepted a teaching position. We would greatly appreciate hearing from you in the years after you graduate.  Please keep us informed of what you are doing. By establishing a network of graduates who are practicing teachers, we will all be able to help future graduates of our teacher education programs.

Ithaca College
School of Humanities and Sciences

Department of Education
The Professional Semester: Guidelines for Student Teaching

Teacher education students in the School of Humanities and Sciences at Ithaca College complete two student teaching placements; Childhood Education students complete one placement in grades 1-3 and the other in grades 4-6, and Adolescence Education students complete one placement in grades 7-9 and the other in grades 10-12.  

Placement of Student Teachers.  All Student Teaching Placements are made by Ithaca College teacher education faculty.  Placements are made the semester in advance so that student teachers will have ample time to meet and plan with their mentor teachers prior to the official start of the professional semester. Placements are made within a forty-five mile radius of Ithaca and in our partner schools in New York City’s Harlem community. Transportation and housing are the responsibility of the student.  Each student teacher will be assigned a College Supervisor who will make classroom visits, conduct teaching observations, provide feedback, monitor progress throughout the semester, and facilitate three-way discussions among the College Supervisor, Student Teacher, and Mentor Teacher.
During the Weeks before Student Teaching. College Supervisors may require different tasks and/or assignments for Student Teachers to complete with their Mentor Teachers prior to student teaching.  During the weeks immediately preceding student teaching, all prospective student teachers should be in active communication with their mentor teachers to begin planning for the semester of student teaching. They should discuss and come to agreement on the following topics, and any others that the mentor teacher and college supervisor may assign:
· What will be the student teacher’s instructional responsibilities? 
· What will be the student teacher’s schedule for assuming these responsibilities?

· Will there be established periods of structured observations and/or team teaching?

· When will the student teacher assume a full-time teaching load for a week or two?
· What elements of evaluation does the student teaching evaluation form require and how will the student teaching experience address each of these elements?
· What are the student teacher’s individual goals for student teaching?

· What materials (texts, curriculum guides, etc.) will the student teacher need and how will he or she acquire them?

· When precisely will written unit and lesson plans for the student teacher’s first lessons be due, and when will these plans be reviewed by and discussed with the mentor teacher?
· After that, the student teacher’s lesson plans for the following week must be turned in to the mentor teacher by Thursday.  When will there be an opportunity to review these plans in advance of teaching them?
· What obligations will the student teacher have in addition to planning and teaching (e.g. school faculty meetings; grade-level, team, or department meetings; staff development workshops)?

· What are the best times and means for contacting the mentor teacher during the break between semesters, prior to the start of the professional semester?

· At what times should the student teacher arrive at and leave school during the professional semester?   What are the expectations for signing in at the office?
During the First Week of Student Teaching.  During the first official week of student teaching, student teachers and their mentor teachers should discuss and come to agreement on the following topics and any others that the mentor teacher and college supervisor assign:
· When will regular meetings between the student teacher and the mentor teacher occur for planning and evaluation?

· How and when will the student teacher be introduced to other faculty members and administrators in the school?

· What are the exact procedures in the case of a student teacher’s absence from work (e.g. procedures for notification, responsibility for lesson plans, etc.)?  Note:  The general Ithaca College policy on this issue is stated below.
· Student teachers are required to submit lesson and unit plans to the mentor teacher in advance of teaching them.  What day/time each week will be used for review, evaluation, and discussion of instructional plans?

· What mechanisms will the student teacher design as the means for evaluating his or her own effectiveness in teaching?  When will these evaluations take place and be reviewed with the mentor teacher?

· Who will take attendance when the student teacher is teaching? When? How?

· How will grades be determined and recorded when the student teacher is teaching?
· What are the expectations, responsibilities, and procedures for communication with parents and families?

· What non-instructional supervising duties (hall duty, cafeteria duty, playground supervision, etc.) will the student teacher assume, and when?

· Are there students with IEP’s in the mentor teacher’s class(es)?  If so, what special education plans and adaptations is the student teacher required to provide for each of these students?
· What are the school’s procedures for the use of telephones, computers, and photocopiers?

Public School vs. Ithaca College Calendar.  Student teaching begins on the first day of Ithaca College’s semester and ends when the college semester ends (usually at the end of examination week). During the professional semester of student teaching, all student teachers follow the established schedule of the school district, not the schedule of the college.  The result is that any vacations, holidays, and days off are those of the public schools; student teachers do not take off during the college’s break. There are no exceptions to this policy. 
General Responsibilities of Student Teachers.  It is important to keep in mind that the student teaching experience is key to your growth and development as a teacher candidate and also to your potential for employment as a teacher.  Although student teaching is a course, and you will learn more, perhaps, than in any other semester of your academic career, you are also, essentially, under constant observation and evaluation while you are a student teacher. Virtually everything you do will be evaluated as indicating your abilities and potential as a teacher.  In addition, you are a professional representing the institution that prepared you. Take a broad and careful view of all that you do during these all-important weeks.

Throughout the professional semester, you are expected to conduct yourself as a full-time teacher, observing the professional rules of conduct of the teachers and administrators with whom you are working. You are their colleague, and you owe them (and your students) your full commitment and your very best work.
· Report to school each day on time and fully prepared for the full school day. Assume responsibility for any extra duties or meetings you might have before school begins and/or after it ends. This means arriving no later than full-time teachers arrive and leaving no earlier than they leave.  In general, you are expected to follow the schedule maintained by your mentor teacher.

· Familiarize yourself with and follow carefully all school policies. If the school district or school in which you are teaching has a faculty handbook, ask for a copy and read it thoroughly.
· Adhere to the standards of professionalism for attire, demeanor, and dispositions established for teacher candidates by Ithaca College.  In addition, if the school in which you are teaching has an established code of professional ethics or a dress code, you are expected to adhere to it. A word to the wise: Whether you realize it or not, you will be carefully evaluated by your colleagues and your students on the way in which you dress.  School administrators, teachers, students, and family members should be able to tell at a glance that you are a member of the school’s professional staff.

· Early in your placement, discuss with your mentor teacher a schedule for your gradual assumption of responsibilities.  As soon as you have worked out a schedule, give your college supervisor a copy.  
· Always be prepared.  Keep to the required schedule of submitting lesson plans for review by your mentor teacher.  Lesson plans should be thoughtful and thorough and detailed enough that a substitute teacher could follow them.  All lesson plans and accompanying materials must be kept in a well-organized notebook for regular review by the mentor teacher and the college supervisor.
· If you are ill and unable to teach, you must inform your mentor teacher and college supervisor in a timely fashion.  Any absence must be cleared with your mentor teacher and your college supervisor.  If you must be absent, please keep in mind that you are still responsible for lesson plans for the classes you will miss; that is, you must provide your mentor teacher with the lesson plan(s) that you intended to teach on the day(s) of your absence.

· Treat with confidentiality all information that comes to you about individual students.  If you sense that a student is in crisis, inform your mentor teacher. It is not your responsibility to become personally involved in these situations; it is your responsibility to ensure that the proper school personnel are notified. In all situations, you are required to respond as a reasonably prudent and careful person would under the circumstances involved.  

· Become actively involved with professional opportunities and extracurricular activities sponsored by the school.  

· Under no circumstances offer students rides in your car.

· Student teaching is a full-time commitment requiring full days in public schools and additional hours spent in planning, assessment, after-school activities, and a weekly seminar.  As a result, student teachers are not allowed to enroll in additional courses or to participate in varsity sports, musical ensembles, or theatre performances at Ithaca College during the professional semester. Student teachers with experience and interest in athletics are encouraged instead to volunteer to assist with public school sports teams and/or physical fitness activities and clubs; similarly, student teachers interested in music, theatre, journalism, etc. are encouraged to become involved in extracurricular activities in the school district.
· The college also strongly recommends that student teachers try to arrange not to work at any other job (even part-time) during student teaching. If you must have a paying job while you are student teaching, it must in no way interfere with your student teaching responsibilities, including those that are an assumed, daily part of after-school hours, such as grading, planning, preparation, contacting parents and families, attending faculty meetings, etc.  If you must work during the professional semester, please discuss your proposed hours and the nature of your work with your college supervisor.
· If a problem arises during the course of your student teaching, please immediately contact your college supervisor or the Department of Education (274-5106).
Evaluation of Student Teaching.  College supervisors and mentor teachers will observe and assess each student teacher during the course of each placement.  For specific information related to assessment during student teaching, please see the sections below on responsibilities of mentor teachers and college supervisors. The college supervisor is responsible for determining midterm and final grades, in collaboration with the mentor teacher. General categories for grades are A (excellent), B (very good), C (satisfactory), and D/F (unsatisfactory/failure).  Mentor teachers and college supervisors are expected to hold student teachers to demanding professional standards in their evaluations. Copies of all completed observation and evaluation forms are submitted to the college supervisor at the end of each semester for inclusion in the student teacher’s file on campus.
Substitute Teaching, Strikes, and Job Actions.  Student teachers may not serve as paid substitute teachers.  A student teacher must be under the supervision of a qualified substitute teacher if the mentor teacher is absent.  In the event of a strike or job action, the student teacher may be removed from the school. The decision will be made by the college supervisor and the Chair of the Education Department, in consultation with the Dean of Humanities and Sciences.
General Responsibilities of Mentor Teachers.   Mentor teachers are asked to meet the following expectations during the student teaching placement:
· Inform your student teacher of the rules and regulations of your school and school district regarding safety and security (i.e. fire drills, emergency procedures).
· Use your best judgment and experience to determine the pace at which you will build your student teacher toward assuming a full-time teaching load. (It is expected that your student teacher will take full responsibility for planning and teaching for 1-2 weeks.)  Also, you may want to “take back” your classes gradually at the end of the student teaching placement.  Keep in mind that you want your student teacher to gain a full sense of life as a professional teacher.

· Meet with your student teacher during the weeks before the student teaching placement to discuss the various aspects and requirements of the student teaching experience.  Provide guidance for instructional planning tasks that should be completed prior to the start of student teaching.

· Insist upon detailed and thorough lesson and unit plans, and review them with your student teacher well in advance of the days on which the lessons will be taught.

· Require that your student teacher attend and participate in school faculty meetings as well as any meetings of your department, team, or grade level.  Please also invite your student teacher to other school-related events. Student teachers should be as actively and broadly involved in school life as possible.
· Observe, evaluate, and share your evaluations of your student teacher’s work with him or her often (daily, if possible).  Please use the Ithaca College program standards as the framework for your discussions and evaluations of the student teacher’s progress.  Written observations and evaluations are essential. Provide your student teacher with a minimum of three (3) written evaluations during the course of the placement. Review these written evaluations in detail with your student teacher.  (The college supervisor will provide you with copies of the College’s standard observation form, which has two duplicate pages.  The original form is given to the student teacher, the yellow copy should be given to the college supervisor and the pink copy is for the originator.)
· The final evaluation form for the student teacher is based on Ithaca College’s eight program standards.  Please review the eight standards with your student teacher during the first week of student teaching as a means of establishing goals for the placement. At the end of the placement, the student teacher, college supervisor, and mentor teacher will each complete the evaluation form and then discuss it at a three-way evaluation conference.
· Encourage your student teacher to evaluate the effectiveness of his or her own planning and teaching throughout the student teaching placement. Develop evaluation strategies together. Setting short-term goals for your student teacher to work on and identifying possible areas of weakness are good strategies for supporting the student teacher’s growth and development.
· Contact the college supervisor with any questions/concerns you have.  Please also feel free to contact the Department of Education at Ithaca College at 274-5106.
· See also the attached Checklist of Suggested Mentor Teacher Responsibilities, designed for your optional use.

General Responsibilities of College Supervisors.  The college supervisor coordinates the student teacher’s experience -- cooperation among the college supervisor, the student teacher, and the mentor teacher is essential if the student teaching experience is to be successful. (The more communication, the better.) The college supervisor is expected to outline clear and demanding expectations.
In general, the role and responsibilities of the college supervisor include the following:
· Conduct an introductory 3-way conference with the mentor teacher and student teacher before student teaching begins or during the first few days of student teaching in order to review all procedures and requirements and to discuss the timeline of responsibilities.
· Observe a lesson planned and taught by the student teacher a minimum of two times in each student teaching placement. Provide a written evaluation, using the college’s evaluation form, of the observation, and meet with the student teacher and the mentor teacher to review your notes. Space your observations throughout the semester.
· At each visit to the student teacher, check the student teacher’s lesson planning notebook for organization and thoroughness.
· At the end of each placement, schedule and facilitate a 3-way conference in which the student teacher, mentor teacher, and college supervisor discuss their final views of the student teacher’s growth and development in each of the program standards.  The completed final evaluation forms should be collected at this visit.
· Determine midterm and final grades for the student teacher. Consider the evaluations written by the mentor teachers, the self-evaluations written by the student teacher, your own observations, and your experience with the grading policies of the College.

· At the conclusion of each placement, submit all completed evaluation forms and observation forms to the Department of Education for inclusion in the student teacher’s file.  Expense report forms for mileage reimbursement should also be submitted at this time.

Checklist of Suggested Mentor Teacher Responsibilities

___ Participate in a 3-way introductory conference with the student teacher and college 

       supervisor

___ Conduct an initial planning session with your student teacher.  Discuss the following:


___ your daily and weekly schedule of classes and responsibilities


___ your general arrival and departure times at school


___ days/times of school, department, team, grade-level, or committee meetings


___ a general calendar for when the student teacher will assume responsibilities 


       for various planning, teaching, managing, and assessment tasks (specifically 


       identify a tentative 1-week or 2-week period when the student teacher will 

 
       assume full responsibility for planning, teaching, managing, and assessing)


___ the format in which lesson and unit plans will be completed (the student 

       teacher can use the IC planning format, the school district format, or your 

       own preferred format… remember, though, that your student teacher will 

       need more detailed plans than those used by many experienced teachers)

___ a regular time for discussions of the student teacher’s planning and progress 

       (these feedback sessions should take place at least once a week; many mentor 

       teachers conduct daily feedback sessions; setting a regular date is helpful)

___ the nature and needs of the diverse students in your class(es), including 

       specific IEP’s for any identified special needs students

___ Give your student teacher a tour of the school.  Include the location of the following:


___ principal’s office


___ counselor’s office (or special ed office, etc.)


___ nurse’s office


___ library


___ cafeteria (where do teachers have coffee/tea, eat lunch, etc?  


       refrigerator/microwave availability?)


___ copy machines, paper and supplies, etc.


___ classrooms of department, team, and/or grade-level colleagues

___ Explain school procedures for:


___ teacher parking (assigned parking? parking sticker required?)


___ teacher sign-in and sign-out in the main office


___ student teacher absence for illness (who should be contacted, and how?)


___ use of copy machines, library, computer labs, telephones, etc.


___ referrals of students to principal, counselor, special education, detention, etc.


___ contact with parents/guardians


___ fire and emergency procedures, school violence prevention techniques

___ Establish a welcoming environment for your student teacher.  Consider these:


___ Will the student teacher have a desk or personal space to work?


___ Where can the student teacher store personal belongings?


___ Who will introduce your student teacher to key colleagues?

___ Regularly go over your lesson and unit plans with your student teacher; explain how 

       and why you developed your curricular approaches and teaching strategies; talk 

       about what worked and what didn’t in your lessons; discuss your approaches to 

       motivating and managing student behavior; essentially, conduct “think alouds.”

___ Gradually turn over responsibilities to your student teacher.

​___ Require that your student teacher submit detailed written instructional plans to you in 

       advance (IC recommends that plans for the following week be submitted each 

       Thursday so that they can be reviewed by the mentor teacher prior to the weekend).  

       Note: If you are not satisfied with your student teacher’s written plan, you need not

       allow the student teacher to teach the lesson!

___ Regularly review your student teacher’s Lesson Planning Notebook.  It should be a

       well-organized collection of carefully-sequenced, detailed plans, including all 

       accompanying handouts and materials.

___ Meet at least once each week at a set time to provide feedback on your student 

       teacher’s progress.  Encourage your student teacher to ask questions to clarify 

       expectations and procedures.

___ Regularly observe and take notes on your student teacher’s lessons.

___ At least three times during the student teaching experience, “formally” observe your 

       student teacher and take notes using the Ithaca College observation form.  

___ Encourage your student teacher to participate in after-school activities, including 

       extra-help sessions for students, extracurricular activities, conferences with 

       parent/guardians, etc.

___ Encourage your student teacher to observe other teachers in your department, on 

       your team, or in your grade level.

___ Encourage your student teacher to invite a school administrator to observe a lesson 

       and provide feedback.

___ At the end of the student teaching placement, complete a written final evaluation of 

       your student teacher.

___ Participate in a 3-way final conference with the student teacher and college 

       supervisor.  Note: The final evaluation should be completed in preparation for this 

       conference and given to the college supervisor.

___ Complete the mentor teacher payment form and submit it to IC. 
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APPENDIX A:
Designing a Lesson Plan

Lesson Design: To maintain a consistent approach to lesson planning across all core education courses, this format will be used in all courses.  
Context:

Explain the larger context in which this lesson fits.  That is, explain what larger unit would be going on at the time of this lesson and how this lesson fits into the unit.

State/National Standards Addressed:

What New York State and National Standards are addressed in this lesson plan? Be able to explain how the task/activity/instruction you have planned fulfills each identified standard.

Learning Objectives:

Give both long-range goals and short-range learning objectives.  The long-range objectives should deal with mastery of skills that students will use when needed in practical situations – whether or not you have any way of testing student acquisition of these skills.  (In many cases you cannot expect that one short lesson will result in permanent acquisition of skills. Follow-up lessons may be needed.)  The short-range learning objectives would be items that are more immediately observable and, perhaps, easily tested.

Assessment: (Formative and/or Summative)

Explain how you will determine whether the objectives have been met.  Create materials (test, quiz, activity) that would help you evaluate whether your short-range objectives have been met.  Also discuss how you would eventually discover whether the long-range goals have been met.  What will determine proficiency, excellence, failure?

Procedures:

Describe in detail the steps you would follow in teaching the lesson. Be specific. (Hint: The following procedural terms are too vague: introduce, discuss, review.  “How” will you introduce something new?  “How” will you organize the discussion, and what questions will be asked?  “How” will you conduct a review?)  Write lesson plan procedures so that a substitute could pick up your plans and actually accomplish your goals for the class period. Remember that if you are going to ask students to do something, your plan should ideally involve a demonstration by you of how to perform the skill(s) and activities.  Also keep in mind that cooperative learning is now highly recommended as a teaching strategy and that keeping the class engaged and interested is the very best way to handle discipline.  Be sure to include a plan for motivation (see below) and closure in your lesson.

Motivation - (Hook)

Explain how you will arouse student interest in the lesson.  Ideally, this would involve holding the lesson at a time when students need the skills – i.e., finding a “teachable moment.”  You may invent a hypothetical situation that would provoke a teachable moment.  Note:  Motivation for lessons should be: interesting, age-level appropriate, brief, directly related to, and applied to the day’s lesson
Closure – (How will you wrap up your lesson?  What will you do/say during the final minutes?)
Differentiation:

Explain any adaptations in your lesson that are needed to meet the special needs of your students.

Materials:

List in your plans the materials you would need for a lesson.  If possible, attach photocopies of printed materials or originals of materials you create.  Actually trying to create (complete) the materials that you intend to include in the procedures is the best way to determine whether your procedures are practical.  How much time will the completion / creation of these materials take the students? Can the lesson be accomplished in the allotted class time?  If you have trouble creating the materials, your idea is probably not going to be practical to carry out in class.  Also try to avoid fill-in-the-blanks handouts.

Lesson Reflection:

Discuss any adaptations you made or plan to make if this lesson is repeated. What needs improvement and how will you address it?

APPENDIX B:
Faculty Evaluation 

Admission to Professional Education, Art K-12
Student:  

Course:


Professor:

Please evaluate the performance of this student in your course, keeping in mind that in two years or less he/she will be modeling, teaching, and evaluating these skills and aspects of classroom performance.

	Area of Focus:
	No Evidence-1
	Inadequate-2
	Adequate-3
	Strong-4

	Studio Art Background
	
	
	
	

	Art History Background
	
	
	
	

	Organizational Skills
	
	
	
	

	Ability to Work Independently
	
	
	
	

	Meeting Deadlines
	
	
	
	

	Clarity of Expression:
	
	
	
	

	     Written
	
	
	
	

	     Oral
	
	
	
	

	Overall Evaluation as Teaching Candidate
	
	
	
	


Please add an explanatory comment on the reverse side for any response of “No Evidence” or “Inadequate."  Feel free to add any additional comments.

Return form to Bonita Ferguson in Phillips 194 by _______________.

Faculty Evaluation 

Admission to Professional Education, Mathematics (7-12)
Student: 

Course:


Professor:

Please evaluate the performance of this student in your course, keeping in mind that in two years or less he/she will be modeling, teaching, and evaluating these skills and aspects of classroom performance.

	Area of Focus:
	No Evidence-1
	Inadequate-2
	Adequate-3
	Strong-4

	Mathematical Background
	
	
	
	

	Problem-solving Skills
	
	
	
	

	Clarity of Expression:  Written
	
	
	
	

	Clarity of Expression:  Oral
	
	
	
	

	Attendance
	
	
	
	

	Meeting Deadlines
	
	
	
	

	Overall Evaluation
as Teaching Candidate
	
	
	
	


Please add an explanatory comment on the reverse side for any response of “No Evidence” or “Inadequate."  Feel free to add any additional comments.

Return form to Bonita Ferguson in Phillips 194 by _______________.

Faculty Evaluation 

Admission to Professional Education, Sciences 7-12
Student: 

Course:


Professor:

Please evaluate the performance of this student in your course, keeping in mind that in two years or less he/she will be modeling, teaching, and evaluating these skills and aspects of classroom performance.

	Area of Focus:
	No Evidence-1
	Inadequate-2
	Adequate-3
	Strong-4

	Scientific Analysis
	
	
	
	

	Organizational Skills
	
	
	
	

	Writing
	
	
	
	

	Ability to Work Independently
	
	
	
	

	Lab Skills and Experimental Skills
	
	
	
	

	Understanding Lab Protocols and

the Science Behind Them
	
	
	
	

	Meeting Deadlines
	
	
	
	

	Overall Evaluation as Teaching Candidate
	
	
	
	


Please add an explanatory comment on the reverse side for any response of “No Evidence” or “Inadequate."  Feel free to add any additional comments.

Return form to Bonita Ferguson in Phillips 194 by __________________.

Faculty Evaluation 

Admission to Professional Education, Modern Languages and Literatures
Student: 

Course:


Professor:

Please evaluate the performance of this student in your course, keeping in mind that in two years or less he/she will be teaching students in grades 7-12.

	Area of Focus:
	No Evidence-1
	Inadequate-2
	Adequate-3
	Strong-4

	Speaking Skill
	
	
	
	

	Speaking Confidence Before a Class
	
	
	
	

	Writing Skills
	
	
	
	

	Grammar (Basic Errors?)
	
	
	
	

	Knowledge of Target Culture(s)
	
	
	
	

	Overall Evaluation as Teaching Candidate
	
	
	
	


Please add an explanatory comment on the reverse side for any response of “No Evidence” or “Inadequate."  Feel free to add any additional comments.

Would you be comfortable having this person teach your own children?  If not, please explain why.

Return form to Bonita Ferguson in Phillips 194 by _______________.

Faculty Evaluation

Admission to Professional Education, English (7-12)
Student: 

Course: 

Professor:

Please evaluate the performance of this student in your course, keeping in mind that in two years or less he/she will be modeling, teaching, and evaluating these skills and aspects of classroom performance.

	Area of Focus:
	No Evidence-1
	Inadequate-2
	Adequate-3
	Strong-4

	Writing
	
	
	
	

	Grammar and Mechanics
	
	
	
	

	Literary Analysis
	
	
	
	

	Class Participation
	
	
	
	

	Attendance
	
	
	
	

	Meeting Deadlines
	
	
	
	

	Overall Evaluation
as Teaching Candidate
	
	
	
	


Please add an explanatory comment on the reverse side for any response of “No Evidence” or “Inadequate.”  Feel free to add any additional comments.

Return form to Bonita Ferguson in Phillips 194 by __________________













    

Faculty Evaluation

Admission to Professional Education, Social Studies (7-12)
Student: 

Course: 

Professor:

Please evaluate the performance of this student in your course, keeping in mind that in two years or less he/she will be modeling, teaching, and evaluating these skills and aspects of classroom performance.

	Area of Focus:
	No Evidence-1
	Inadequate-2
	Adequate-3
	Strong-4

	Writing
	
	
	
	

	Grammar and Mechanics
	
	
	
	

	Historical Analysis
	
	
	
	

	Historical Conceptualization
	
	
	
	

	Class Participation
	
	
	
	

	Attendance
	
	
	
	

	Meeting Deadlines
	
	
	
	

	Overall Evaluation
as Teaching Candidate
	
	
	
	


Please add an explanatory comment on the reverse side for any response of “No Evidence” or “Inadequate.”  Feel free to add any additional comments.

Return form to Bonita Ferguson in Phillips 194 by __________________













    

APPENDIX C:

[image: image2.jpg]@ ITHACA COLLEGE




Teacher Education Program Professional Qualities and Dispositions Rating Form

Student____________________________Program______________________________
Evaluator __________________________Date_________________________________
This form is to be used if a student receives a rating of less than a 2 for Professional Responsibility, Collaboration and Communication, and/or Professional Development and Reflective Practice. The form can be used for an area of concern at a transition point or at any point of the program.

Directions: Please use the rating scale below to assess these attributes and indicate which specific area(s) are of concern with a checkmark. A student must meet expectations for each item listed to receive a rating of 2 for the overall disposition.

Rating Scale:  

3 = Exceeds Expectations

2 = Meets Expectations

1 = Approaching Expectations 

0 = Not Evident or Unsatisfactory

	Professional Responsibility                                                    

Overall Rating:     3     2     1     0
	Specific Area(s) of Concern

	1. Maintains a professional appearance; dresses according to program and school guidelines.
	

	2. Arrives on time for classes, field-based experiences, and meetings.
	

	3. Prepares fully for classes, field-based experiences, and meetings; submits assignments and reports on time. 
	

	4. Demonstrates high expectations that are developmentally, culturally, and pedagogically appropriate for each individual learner.
	

	5. Abides by college, school, department, program, field placement, and professional association policies and procedures.
	

	
	

	
	

	Comments:


	

	Collaboration and Communication                                          

Overall Rating:     3     2     1     0
	Specific Area(s) of Concern

	1. Fosters positive relationships and collaborates with a variety of target groups (e.g.: students, families, colleagues, local community members, etc) as appropriate.
	

	2.Treats others with dignity, respect, and fairness.
	

	3. Speaks and writes clearly, effectively, and appropriately.
	

	4. Maintains professionally appropriate etiquette in all forms of electronic communication.
	

	5.Respects privacy and confidentiality of information where appropriate.
	

	
	

	
	

	Comments:


	

	Professional Development and Reflective Practice                

Overall Rating:     3     2     1     0
	Specific Area(s) of Concern

	1. Engages in reflective practice.
	

	2. Responds well to feedback.
	

	3. Demonstrates resourcefulness in teaching.
	

	4. Engages in positive problem solving when challenges arise.
	

	5. Seeks out and participates in professional development opportunities.
	

	
	

	
	

	Comments:


	


APPENDIX D:

NY State Teaching Standards (September 2011)
1.
Knowledge of Students and Student Learning: Teachers acquire knowledge of each student and demonstrate knowledge of student development and learning to promote achievement for all students.

Element I.1: 
Teachers demonstrate knowledge of child and adolescent development, including students’ cognitive, language, social, emotional, and developmental levels.

Element I.2: 
Teachers demonstrate knowledge of current research in learning and language acquisition theories and processes.

Element I.3: 
Teachers demonstrate knowledge of and are responsive to diverse learning needs, strengths, interests, and experiences of students.

Element I.4:
Teachers acquire knowledge of individual students from students, families, guardians, and/or caregivers to enhance student learning.

Element I.5:
Teachers demonstrate knowledge of and are responsive to the economic, social, cultural, linguistic, family, and community factors that influence their students’ learning.

Element I.6:
Teachers demonstrate knowledge and understanding of technological and information literacy and how they affect student learning.

2.
Knowledge of Content and Instructional Planning: Teachers know the content that they are responsible for teaching and plan instruction that ensures growth and achievement for all students.

Element II.1:
Teachers demonstrate knowledge of the content they teach, including relationships among central concepts, tools of inquiry, structures and current developments within their discipline(s).

Element II.2:
Teachers understand how to connect complex concepts across disciplines and engage learners in critical and innovative thinking and collaborative problem-solving related to real world contexts.

Element II.3:
Teachers use a broad range of instructional strategies to make subject matter accessible.

Element II.4:
Teachers establish goals and expectations for all students that are aligned with learning standards and allow for multiple pathways to achievement.

Element II.5:
Teachers design relevant instruction that connects students’ prior understanding and experiences to new knowledge.

Element II.6:
Teachers evaluate and utilize curricular materials and other appropriate resources to promote student success in meeting learning goals.

3.
Instructional Practice: Teachers implement instruction that engages and challenges all students to meet or exceed the learning standards.

Element III.1:
Teachers use research-based practices and evidence of student learning to provide developmentally appropriate and standards-driven instruction that motivates and engages students in learning.

Element III.2:
Teachers communicate clearly and accurately with students to maximize their understanding and learning.

Element III.3:
Teachers set high expectations and create challenging learning experiences for students.

Element III.4:
Teachers explore and use a variety of instructional approaches, resources, and technologies to meet diverse learning needs, engage students, and promote achievement.

Element III.5:
Teachers engage students in the development of multidisciplinary skills, such as communication, collaboration, critical thinking, and use of technology.

Element III.6:
Teachers monitor and assess student progress, seek and provide feedback, and adapt instruction to student needs.

4.
Learning Environment: Teachers work with all students to create a dynamic learning environment that supports achievement and growth.

Element IV.1:
Teachers create a mutually respectful, safe, and supportive learning environment that is inclusive of every student.

Element IV.2:
Teachers create an intellectually challenging and stimulating learning environment.

Element IV.3:
Teachers manage the learning environment for the effective operation of the classroom.

Element IV.4:
Teachers organize and utilize available resources (e.g., physical space, time, people, technology) to create a safe and productive learning environment.

5.
Assessment for Student Learning: Teachers use multiple measures to assess and document student growth, evaluate instructional effectiveness, and modify instruction.

Element V.1:
Teachers design, select, and use a range of assessment tools and processes to measure and document student learning and growth.

Element V.2:
Teachers understand, analyze, interpret, and use assessment data to monitor student progress and to plan and differentiate instruction.

Element V.3:
Teachers communicate information about various components of the assessment system.

Element V.4:
Teachers reflect upon and evaluate the effectiveness of their comprehensive assessment system to make adjustments to it and plan instruction accordingly.

Element V.5:
Teachers prepare students to understand the format and directions of assessments used and the criteria by which the students will be evaluated.

6.
Professional Responsibilities and Collaboration:  Teachers demonstrate professional responsibility and engage relevant stakeholders to maximize student growth, development, and learning.

Element VI.1:
Teachers uphold professional standards of practice and policy as related to students’ rights and teachers’ responsibilities.

Element VI.2:
Teachers engage and collaborate with colleagues and the community to develop and sustain a common culture that supports high expectations for student learning.

Element VI.3:
Teachers communicate and collaborate with families, guardians, and caregivers to enhance student development and success.

Element VI.4:
Teachers manage and perform non-instructional duties in accordance with school district guidelines or other applicable expectations.

Element VI.5:
Teachers understand and comply with relevant laws and policies as related to students’ rights and teachers’ responsibilities.

7.
Professional Growth: Teachers set informed goals and strive for continuous professional growth.

Element VII.1:
Teachers reflect on their practice to improve instructional effectiveness and guide professional growth.

Element VII.2:
Teachers set goals for, and engage in, ongoing professional development needed to continuously improve teaching competencies.

Element VII.3:
Teachers communicate and collaborate with students, colleagues, other professionals, and the community to improve practice.

Element VII.4:
Teachers remain current in their knowledge of content and pedagogy by utilizing professional resources.







