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SLPG-698 Professional Experience in Education
(4-5 credit hours, may be repeated)

COURSE DESCRIPTION

Final educational fieldwork experience in speech-language pathology. A full-time, off-campus  placement of 8-10 weeks in duration designed to complete a student’s graduate education as a Teacher of Students with Speech-Language Disabilities. Specific duties and responsibilities vary with the placement site. Site assignments are made in accordance with the student’s interests and needs and NYS teacher education requirements.

COURSE OBJECTIVES

At the completion of this experience, students should:

1.  Understand the nature and organizational structure of the educational environment in which they practice,

2.  Demonstrate knowledge of the nature of speech, language, hearing, and communication disorders and differences and swallowing disorders within this educational program, including their etiologies, characteristics, anatomical/physiological, acoustic,  psychological, developmental,  linguistic and cultural correlates,

3.  Be able to administer and interpret a variety of assessment instruments appropriate to the environment(s) in which the experience is gained; and to:
· conduct screening and prevention procedures, collect case history information and  
                  integrate information from clients/patients, family, caregivers, teachers, relevant
                  others, and other professionals
· select and administer appropriate evaluation procedures, such as behavioral
[image: ][image: ]                     observations, non-standardized and standardized tests, and instrumental procedures 
· adapt evaluation procedures to meet client/patient needs
· interpret, integrate, and synthesize all information to develop diagnoses and make
                  appropriate recommendations for intervention
· [image: ][image: ]complete administrative and reporting functions necessary to support evaluation 
· refer clients/patients for appropriate services

4.  Be able to develop appropriate intervention plans with measurable and achievable goals
that meet clients’/patients’ needs, including the ability to:
· [image: ][image: ]collaborate with students/teachers/family and relevant others in the planning
            process 
· implement intervention plans (involve students/teachers/family and relevant 
            others in the intervention process)
· select (or develop) and use appropriate materials, instrumentation and technology for 
            prevention and intervention
· [image: ][image: ]measure and evaluate clients’/patients’ performance and progress
· modify intervention plans, strategies, materials, or instrumentation and technology as 
            appropriate to meet the needs of clients/patients
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·  complete administrative functions and documentation necessary to support 
             intervention
·  identify need for other services and refer clients/patients appropriately
· Interface with the curriculum and state learning standards

5.  Show appropriate interaction and personal qualities:
· communicate effectively, recognizing the needs, values, preferred mode of 
             communication, and cultural/linguistic background of the students, family,
                       caregivers, and relevant others
· [image: ][image: ]collaborate with other professionals in case management
· provide counseling regarding communication and swallowing disorders to
            students, teachers, family, caregivers, and relevant others
· adhere to the ASHA Code of Ethics and behave professionally

6.  Have exposure to different philosophies and theories affecting the provision of therapeutic programs in the educational environment,

7.  Understand the broad range of professional responsibilities and competencies required to function within the fieldwork placement.


GRADING

A grade for the experience is determined collaboratively by college faculty and the cooperating teacher(s). This grade is based on accurate and thorough completion of requirements, professional growth, clinical performance and professional behavior over the course of the fieldwork. Students are encouraged to call their college supervisor or course instructor immediately should questions or concerns arise.

COLLEGE COORDINATOR RESPONSIBILITIES

The SLP Clinic Director is the faculty member assigned to oversee the placement of graduate students during student teaching. Responsibilities include to:

1. arrange placements with appropriate educational agencies in accordance with prescribed
     procedures,

2. ensure that contractual arrangements are in place through the Office of Experiential Learning and appropriate communication is established among the student, college and affiliate,

3. coordinate all written and oral communication before, during and after the  placement


COLLEGE SUPERVISOR RESPONSIBILITIES

The college supervisor serves as a liaison to the college for both the student and the cooperating teacher/speech-language pathologist.  Responsibilities include to:

1. maintain close liaison with the cooperating teacher and student and be accessible for consultation as needed;
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2. supervise the work of the student in the cooperating educational program. When distance does not preclude on-site visitations, the supervisor will visit the educational program to observe the student’s work and to confer with the student and with the cooperating teacher regarding the student’s performance and progress made toward fulfilling learning objectives. (The latter function will be conducted via the internet with a web cam whenever site visitations are not feasible);

3. assign a final grade to the student based on established criteria.


NATURE OF PLACEMENTS

1  Length: Student teaching consists of eight to ten weeks of supervised fieldwork experience in an approved educational setting that involves elementary or secondary education unless the student has already completed a practicum/fieldwork in this setting. The schedule is set up in such a way that the student will be working for eight to ten full weeks, not counting vacations.

2  Types of Placements: The following types of placements are available to student teachers: A.	Public School
i.  Serving one or more schools

ii. Serving only regular education classes or a combination of regular and special education classes

B. Public School Special Education Program, e.g. Board of Cooperative Education Services (BOCES):  Serving primarily special education classes including various combinations of classes for children with emotional disturbances, hearing impairment, physical impairment, multiple disabilities, autism, and cognitive impairment.

C. Other approved educational environment within the TSSLD certification areas if a placement in an elementary or secondary school has been completed.


SELECTION OF COOPERATING SPEECH-LANGUAGE PATHOLOGISTS

Individuals who possess their Certificate of Clinical Competence in Speech-Language Pathology and professional teaching certification may serve as the primary supervisor for a graduate student on affiliation. In some cases, students may have more than one supervisor during the experience. Supervision guidelines include those specified by the Council of Academic Accreditation and the NY State Dept. of Education.

ADMISSION TO STUDENT TEACHING

1. Prospective student teachers or externship students must complete an Externship Petition, given to the SLP Clinical Director and forwarded to the Office of Experiential Learning. The following criteria will be considered in determining whether a student will be permitted to student teach:

2. Good academic and clinical standing within the graduate program.

A.		Completion of all departmental courses required for the Teacher of Students with Speech Language Disabilities major, as well as three semesters of graduate clinical practicum.
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B. When making placements, the SLP Clinic Director attempts to take into account the personalities of both the cooperating therapist as well as the level of competency of the student at that time.


TRANSPORTATION AND HOUSING DURING STUDENT TEACHING

Transportation: Each graduate student will be required to furnish his/her own transportation to the placement. Many cooperating speech-language pathologists work in more than one location. For this reason, it is essential for students to have reliable transportation during a placement.

Housing: The individual graduate student is responsible for arranging housing during his/her externship. Students placed more than thirty miles from campus are encouraged to live in the community in which they are working.

VACATIONS, ABSENCES AND CONFERENCE ATTENDANCE
A.	Vacations: Student teachers will take the same vacations as their cooperating therapists.
These will generally not coincide with Ithaca College vacations. B. Absences:
1. Student Teacher Absences
Absences due to illness must be reported to the cooperating therapist and the college supervisor. Absences due to reasons other than illness must be requested and approved by the college supervisor in advance. Absences due to illness which exceed two days
must be made up. Procedures for making up absences exceeding two consecutive days
are to be negotiated with the college supervisor and the cooperating therapist.
2. Cooperating Therapist Absences
a) A student teacher may conduct therapy when the cooperating therapist is out of the building for a short time, provided that the cooperating therapist or a suitable alternate
person is available 100% of the time for consultation. This includes times when the cooperating therapist may go to another building for a conference or meeting. The student teacher can engage in other activities where he/she is not solely responsible for
the welfare of clients:
· [image: ][image: ][image: ]Observe regular education classrooms within the school. 
· Observe special education classes in the school or elsewhere.
· Observe another Speech-Language Pathologist (preferably one who currently does
                 not have a student teacher)
·  Work at the placement on report writing and planning (this is acceptable only on a 
    limited basis).
b) If a cooperating speech-language pathologist anticipates being absent for more than a
few days, the student must contact the college supervisor immediately.

3. Conference Attendance: The department encourages continued professional growth of both student teachers and cooperating therapists. However, students interested in attending conferences need to receive prior permission from the college supervisor. Generally, if the cooperating therapist is attending the conference, the student’s request will be approved. If the cooperating therapist is not attending, then the college supervisor will consult with the cooperating therapist before deciding whether to grant permission.
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THE ROLE OF THE COOPERATING SPEECH-LANGUAGE PATHOLOGIST

Building Confidence

The beginning graduate student teacher is likely to be a little anxious and apprehensive. Instilling self- confidence in the student should be an ongoing objective of the cooperating speech-language pathologist. Prior to the fieldwork experience, the student has had practicum experience with a variety of clients within the Ewing Clinic and off-campus placements associated with Ithaca College. The first full-time placement may, however, be the student’s first full-time fieldwork experience. This experience represents an opportunity for the student to integrate academic and theoretical aspects of therapy into real world clinical practice with a greater number and variety of clients. Suggestions to ease the transition into this new experience and build confidence follow.

1. On the first day, spend time orienting the student to the clinical setting by getting him/her acquainted with the physical surroundings and other personnel.

2. The student must be oriented in the site's policies for fire safety, intruders, and other Safe
Schools mandated school policies.

3. Be specific and clear in outlining the expectations and responsibilities you have established for the student. Topics should include: therapy, assessment procedures,  reports, materials, meetings, and resources. Many cooperating speech-language pathologists have found it helpful to provide the student with a written outline or checklist.

4. Provide the student with some opportunity to observe you doing therapy to acquaint him/her with the clinical program. The extent of this observation will depend upon your personal preference and/or style of instruction.

5. Suggest readings in texts or journals when appropriate to facilitate better understanding of the nature of specific disorders or therapeutic approaches.

6. Give positive feedback and encouragement for work well done as well as suggestions for improvement.


Teaching Skills/Strategies/Approaches

Your approach to teaching the student will vary according to your own preference and style, setting and caseload. Cooperating speech-language pathologists are encouraged to be flexible in meeting the needs of individual students. While all students who receive a graduate externship placement must meet the standards of the college to do so, there is a wide range of ability among students and some will need more guidance and support than others.

It is desirable to expose the student to a variety of therapeutic approaches and strategies whenever possible. Assignment of appropriate reading in texts or journals is left to your discretion.

Many cooperating speech-language pathologists have found it worthwhile to give the student responsibility for two or three therapy sessions initially and to gradually increase responsibility for the entire caseload, if appropriate.
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If at any time during the externship, you as supervisor think that you or the student needs assistance in making the externship a positive learning experience, contact the college supervisor as soon as possible.

Providing Feedback

It is essential for the cooperating speech-language pathologist to observe the graduate student frequently and provide written and/or oral feedback regarding the quality of the therapy interaction. Strengths and weaknesses of clinical skills should be specified.

You may devise your own format for evaluating the graduate student or follow the outline of the college forms. You are requested to complete a minimum of two comprehensive written evaluations on the forms provided by the college (midterm and final) and submit them to the college
coordinator. Prior to sending the form to the coordinator, please go over the evaluation with the graduate student.

1. The content of feedback and supervision often progress in a three step sequence.

2. The cooperating speech-language pathologist gives the student specific suggestions for changes in the therapy program or assessment procedures .

3. The cooperating speech-language pathologist assists the student extern in program- solving and self-evaluation.

4. The student extern problem-solves more independently and self-evaluates therapy and assessment performance, with a steadily decreasing level of assistance from the cooperating speech-language pathologist.



On the final evaluation, you are asked to recommend a letter grade for the student’s overall performance during the placement. Additional written comments elaborating on progress, strengths, weaknesses, etc would be helpful to the college supervisor. The final grade assigned to the student by the college supervisor takes into consideration the following:

1. The cooperating speech-language pathologist’s grade recommendation based on clinical
performance.

2. The quality of the completed assignments required during the placement.

3. The student intern’s overall growth and level of professionalism.
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MINIMUM REQUIREMENTS FOR COMPLETION OF STUDENT TEACHING

1. Before initiating independent therapy, the graduate student should observe the site supervisor as appropriate. The rate at which the student assumes responsibility for new clients will depend on the student’s readiness and past experience with similar cases. Progress/SOAP notes should be completed following each therapy session.

2. Before independently administering a diagnostic test, it is recommended that the graduate student should observe the site supervisor giving the test at least once. The student is expected to become familiar with procedures for test administration and interpretation.

3. The graduate student should take full advantage of all diagnostic opportunities as determined appropriate by the site supervisor. A written summary is required for each test administered. Participation in comprehensive diagnostic evaluations and reporting is expected.

4. The graduate student will write  an IEP for at least one of the clients/patients evaluated while at the placement, or, at sites where evaluation opportunities are limited, write an IEP for a new client/patient entering the caseload during the student's placement.

5. The graduate student is responsible for writing at least three curriculum-based objectives for each of a minimum of three clients/patients receiving services from the graduate student.

6. The graduate student will read and write summaries for at least two (2) articles, book chapters, or other material related to disorders seen at the placement site. The site supervisor will guide the student in making an appropriate selection regarding these readings.

7. The graduate student is encouraged to attend all team, interdisciplinary, etc. meetings related to clients/patients receiving therapy from the student.

8. The graduate student is encouraged to take full advantage of collaborative programming with other professionals and should observe at least one session of the following: adaptive physical education, special education, reading, occupational therapy, regular education class. The student should write a short description of this observation.

9. The graduate student is responsible for following all procedures required for legal documentation of clients seen and all personnel policies appropriate for professionals on site at the externship placement.

***PLEASE NOTE:  Neither the site nor the site supervisor is responsible for   guaranteeing that
the student will obtain his/her minimum number of clock hours for   ASHA certification; however a minimum of 100-120 hours direct client contact time per 8- to 10-week experience is expected.

The graduate student is expected to show increased independence over the course of the experience. He/she should assume as many responsibilities of the cooperating speech-language pathologist position as is appropriate, relative to the experience and competence level  the student has demonstrated. Student externs are not expected to function at the same level of competence as a licensed, certified speech-language pathologist. By the completion of the second externship,
students should be prepared for a clinical fellowship year, as demonstrated by having fulfilled all requirements on ASHA's Knowledge and Skills Acquisition (KASA) form.
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STUDENT TEACHING REQUIREMENTS AND SUGGESTIONS FOR SITE SUPERVISION

Requirements

Ithaca College is accredited by the American-Speech-Language-Hearing Association's Council on Academic Accreditation in Audiology and Speech-Language Pathology (CAA).  The following requirements meet both the CAA standards and Ithaca College's Department of Speech-Language Pathology and Audiology standards for supervision of graduate students:

1.  An ASHA certified individual (CCC-SLP or CCC-A) must be on site or available for 
consultation 100% of the time while the student clinician is engaged in direct client contact.

2. A minimum of 25% of direct client contact time by the student must be directly observed in real time by the supervisor.

3. A minimum of 50% of the student’s evaluation/diagnostic sessions is encouraged.

4. The student clinician is expected to obtain a minimum of 100-120 hours of client contact time for each 8-week externship.

5. Ithaca College requires that the graduate student be formally evaluated/graded by the site supervisor a minimum of two times while the graduate student is at the placement, once at midterm and once as a final grade. The appropriate evaluation forms should be submitted to the Ithaca College Clinic Director when completed. Programs are encouraged to use evaluation devices specific to their work site.

6. The supervisor should become familiar with the minimum requirements the student is expected to complete over the course of the placement and act as a facilitator and advocate in helping the student complete his/her requirements. Additional requirements at each location are at the discretion of the site/supervisor.

Suggestions

1. The graduate student should be given a comprehensive orientation to his/her placement. This should include a discussion of expectations, roles and responsibilities of the student and supervisor as well as other professionals and staff at the placement. It is helpful for graduate students to be provided with a tour of the school and to be given copies of any written policies or procedures which must be followed, including exposure to the school’s curriculum and Safe Schools policies.

2. Before independently administering a diagnostic test, the graduate student should observe the site supervisor giving the  test at least once. The first time the student administers a test, it is often helpful for both supervisor and student to separately record data and obtain results. The student and site supervisor’s results can then be compared and feedback provided to the graduate student.

3. Verbal and/or written feedback should generally be provided by the cooperating teacher each time the graduate student is observed. Supervisors are encouraged to consider the student’s level of experience with specific disorder types in making judgments regarding clinical performance.
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4. It may be helpful for the graduate student and cooperating teacher to meet once per week for approximately one hour to discuss the student’s progress and areas needing improvement. Discussions should include observations regarding therapeutic, diagnostic and interpersonal skills as well as writing abilities.

5. It is recommended that the graduate student and site supervisor establish at least two measureable goals per week for the graduate student to accomplish.

ACTION PLANS

The Department of Speech-Language Pathology and Audiology is committed to training competent and caring practitioners. As required by the Council of Academic Accreditation and the Council for Clinical Certification, students must demonstrate knowledge and skills in prevention, assessment and intervention across the professional scope of practice.  By the completion of the graduate program and the second fulltime fieldwork experience, students should demonstrate clinical performance, including technical skills and generic professional abilities, which are appropriate for entry into the profession.

In order to assist students in the development of these competencies, an Action Plan may be implemented at any point during the clinical sequence, including professional externships or student teaching experiences, should student performance not meet expectations.  The Action Plan documents skills requiring continued work, indicates both goals and procedures to facilitate acquisition of the skills or professional behavior requiring assistance and the date of expected completion.

Typically, the Action Plan is initiated by the clinical supervisor in consultation with the SLP Clinic Director, Clinic Coordinator and/or Fieldwork Coordinator, and is a formative process involving active engagement with the student clinician.

Signs that an action plan may be necessary include, but are not limited to:
· Difficulty on the student's part with complying with clearly-stated rules and expectations of the
      site or the supervisor
· [image: ][image: ]Little or no improvement in clinical or professional areas, despite guidance from the supervisor
· Situations where a student demonstrates a lack of a particular skill set, and needs remedial 
    work in order to be effective in a specific area

Proactive contact with the college supervisor is encouraged any time the supervisor feels that extra attention is needed for a problem.
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STUDENT TEACHING TIME LINE

The following is a suggested timeline to assist the graduate student and cooperating speech- language pathologist. Call Ms. Waller, Speech-Language Pathology Fieldwork Coordinator (607-274-3714) immediately with questions and concerns.

First Week:
· [image: ]  An approximate daily schedule, including contact information for the student and
          supervisor, must be sent to the college supervisor.
· [image: ]  The graduate student and supervisor should discuss expectations for the experience (e.g. 
          How will the number of people served change from week to week? How will feedback be
          given: written, oral, both? Dress code? Hours expected to work? Amount of written
          documentation to be completed? etc.)
· [image: ]    All relevant policies and procedures should be reviewed. Students are encouraged to
          become aware of the weekly routine and organizational climate/structure of the school.
· Students are encouraged to plan times to visit/observe other classrooms in addition to 
            observing the cooperating SLP.
· [image: ]   The graduate student should review frequently used tests and read examples of 
          written documentation.
· [image: ]   Students should become familiar with daily documentation, including IEPs, Progress/SOAP 
            notes. Even if the site does not require specific session documentation, the supervisor and  
            student are encouraged to develop a system of written session notes that will meet the needs
            of the student, the supervisor, and the client.

Mid-Term: (4th or 5th week)
· [image: ]  Students and supervisors should determine whether there are any unresolved issues between
        the student and supervisor. Use chain of command, but resolve any issues.
· [image: ][image: ]     The graduate student should be continuously assuming greater responsibility for the
        caseload. 
·      Observations of on-site supervisor and other professionals should continue. The student
        should be engaged in some independent therapy and diagnostic assessment.
· [image: ][image: ][image: ]     Written documentation should be progressing.
·      At least two formal contacts with college supervisor should have been completed.
·      Both the student and supervisor should discuss status of the placement with the  
        college supervisor. A mid-term review must be completed and sent to the college
        supervisor.
· [image: ] A review of requirements should be completed to determine remaining needs.

Final: (8th or 10th week)
· [image: ][image: ][image: ]    Four formal contacts with the college supervisor should have been completed.
·     All requirements should be finished.
·     A final review between supervisor and graduate students should be completed
         with a recommended grade provided. Clock hours should be signed.
· [image: ]  Written documentation including progress reports from the site must be completed to ease
      transition for supervisor back into their full-time caseload.
· [image: ]  The following must be sent to the clinic coordinator: clock hours, requirements checklist 
          and final student evaluation.
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REFLECTIVE SEMINARS

Over the course of each 8-week block, a series of interactive reflective seminars will be conducted. Students should be prepared to discuss the following issues during these interactions:

Reflective Seminar I

Questions:

1.   What therapy or teaching techniques have you seen your cooperative teacher use to modify
      instruction to meet the individual needs of children on his/her caseload?

2.   What is the nature of the cultural and linguistic diversity apparent in this educational 
      environment?

3.   What are the Safe School/Violence Prevention policies within this school?


Reflective Seminar II


Questions:

1. What has surprised you most about this experience?

2. What ethical dilemmas have you observed/encountered?

3.  What are the most effective assessment devices being used at the site, and in what
       capacity?

4. What resources do you need to be more effective in this placement?

Reflective Seminar III
final week of placement

Questions:

1. What uses of technology are noted in the school and on your caseload?

2.    Describe the most important lessons you have learned through this experience.
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