
Getting Started 
with 
Assessment 
Kim Yousey-Elsener, PhD. 
kmelsene@buffalo.edu  



Today’s Agenda 
11:00-11:30  Step 1: Finding your purpose 
11:30-12:00  Step 2: Writing Outcomes Part I 
12:00-1:00   Lunch with some work  
1:00-1:30  Writing Outcomes Part II 
1:30-2:00      Step 3: Measuring Outcomes and   

 Selecting Data Collection Tools 
2:00-3:00  Data Collection Beyond Surveys and  

 Self-Reports 
  Classroom Assessment Techniques 
  Existing Data/Document Analysis 
  Rubrics 



Some quick starting points 



Ground Rules: 
� Ask questions 
� Use each other as resources 
� Take risks  
� Take breaks 
� Be curious 
� Share what you learn 



“Assessment results can give us the 
courage to pursue new projects, improve 

existing ones, or generally inform our 
practice…Don’t fear the data! Use the 

data to facilitate learning.”  
 

- Rob Aaron, Indiana University-Purdue University 
Indianapolis (IUPUI) 



Tell me about a time when you… 

Information 

Reflection Action 



Good Assessment: 

� Provide useful information  
� Are focused, simple and cost 

effective 
� Give us reasonably accurate, 

truthful information 
� Systematic, transparent and 

consistent 
� Fair and ethical 
� Qualitative and well as 

quantitative  
 

(Suskie, 2006, p. 22-23) 



Define the 
purpose 

Identify 
outcome 

Connect with 
programs/

services 

Gather data 

Review, 
analyze and 

interpret results 

Share/use 
information 



Finding Your Purpose 
 



Assessment makes a difference when it begins 
with issues of use and illuminates questions that 

people really care about 
 

- Assessment in Practice, by Trudy Banta, p.2 



Why Find our purpose? 

Roots 
assessment in 

priorities 

Focuses = not 
assessment 
everything 

Planning = 
varying 

assessment 
methods 

Streamline and 
plan resources 

needed 

More effective 
instruments 

Connects results 
to actions faster 

Guides data 
analysis 

Ensures you’re 
getting the 

data you need 



Worksheet time… 



Writing Outcomes 



Where to start… 

Program 

Department 

Division 

University 



• Examine what a student (or 
other stakeholders) is to 
know, think or be able to do, 
as a result of the program, 
course, service. 

Learning 
outcomes 

• Examine what a program or 
process is to do, achieve or 
accomplish for its own 
improvement; generally 
needs/satisfaction driven. 

Operational 
outcomes 



If you are planning on measuring learning it 
needs to be “attached” to a specific 
learning experience (e.g., a course, 
workshop, program) and not just as a result 
of a random interaction 

A note about learning 
outcomes: 



Types of Assessments 

Usage 

Needs 

Impact 

Environment 

Learning 



1.  Based on your purpose what do you hope to: 
�  Do differently? 
�  Change in students or operations? 
�  Learn? 
�  Find out? 

2.  Is that operational or learning? 
 

Identifying An Outcome 



�  Specific means that anyone can read your outcome 
and know exactly what you are hoping to 
accomplish.  

�  Measurable means that you can look at it and say, 
“This is how I plan to prove it.”  

�  Achievable means you can accomplish this outcome 
in a specific time and place.  

�  Relevant means it is valuable to find out this 
information.  

�  Time Sensitive means that the outcome is happening 
within a specific period of time.  

Writing Specific and Measurable 
Outcomes (S.M.A.R.T.) 



Here’s a place to start for 
learning… 
� Time frame: At the end of the study skills 

session… 
� Population: participants will be able to… 
� Action verb: identify… 
� Result: three strategies to boost their reading 

comprehension.  
 





And for operational… 
� Time frame: By the end of the semester… 
� Office/service to change: Parking Services… 
� Action verb: will increase… 
�  Intended results/reason: satisfaction through 

the increased number of parking spaces on 
campus. 

 



Additional tips 

Beware of “and” 

Watch for trigger words like leadership, 
global citizen, critical thinking 

Check for original purpose – many learning 
outcomes end up being operational 



Worksheet time… 

And … 



Testing out your outcome… 
1.  Write your outcome on a newsprint (leave 

room for comments, no name required) 
2.  Hang on the wall 
3.  Walk around, read outcomes and provide 

constructive feedback 



Measuring Your Outcome 



Given my outcome, what kinds 
of information will be useful to 
me? 



Good Assessment: 

� Provide useful information  
� Are focused, simple and cost 

effective 
� Give us reasonably accurate, 

truthful information 
� Systematic, transparent and 

consistent 
� Fair and ethical 
� Qualitative and well as 

quantitative  
 

(Suskie, 2006, p. 22-23) 



“I suppose it is 
tempting, if the 
only tool you 

have is a 
hammer, to 

treat everything 
as if it were a 

nail”  
(Maslow) 

 



Three elements to choosing a 
method… 
� Bigger picture: 

�  What information are you looking for? (type) 
�  Direct/Indirect 
�  Depth 
�  Timing 
�  Number 

� Risk/Reward of different methods 
� Design/Logistics 



Direct Measures 

• You can pick it up 
to measure it 

• Data can be 
observed or 
tracked. Meant to 
be capture true 
measurement or 
goal achievement 

• Ex: Watching RAs 
role play to assess 
ability to handle 
incident 

Indirect Measures 

• Approximate 
estimate of 
achievement 

• Often asks people 
to reflect on 
experience (“self-
report”).  

• Ex: Asking RAs how 
confident they feel 
when handling 
incidents 



Timing… 

� Who do I need information from? 
� Politically are their “pressures” or 

deadlines? 
� How immediate is the need? 



Formative vs. Summative 
�  Conducted after the 

program 
�  Makes judgments about 

quality, worth, or 
compares to standards 

�  Can be incorporated into 
future plans 

Summative Assessment 

�  Conducted during 
the program 

�  Purpose is to provide 
feedback 

�  Use to shape, modify, 
or improve program 

Formative Assessment 



Quantitative 

� Who, What, Where 
� Lots of responses, 

but broad in nature 
� “Lower level” 

learning 

Qualitative 
� Why, how 
� Few responses but 

deep in nature 
� “Higher level” 

learning 



Tips to Choosing Methods… 

Build your toolbox 

Keep it simple 

Start with the ideal and work to what is doable 

Start with what you are comfortable with and then dig deeper 

Don’t reinvent the wheel – colleagues, google, etc. 

Always seek existing data first 



Not sure where to start? 
� Choosing a methods worksheet can help 
� Explore some options using that or ask around to 

see what others are doing 
� Ask questions 
� Find partners 
 



And now let’s do some 
exploring! 



Classroom Assessment 
Techniques (CATs) 



CATs 
Strengths: 
�  Efficient but effective way 

to discover “take away”  
�  Assessment completed as 

part of the experience 
�  Quickly identifies areas of 

weakness and success 
�  Can track changes over 

time 
�  Non-verbal in nature  
�  Captures participants’ 

voices and opinions easily 
�  Short time commitment 

and low resources 
�  Provides immediate 

feedback 

Challenges: 
�  Feedback is only as good as 

the prompt or planning of 
the exercise 

�  Intended to be short and 
quick  

�  Can be hard to interpret/
unable to ask follow-up 

�  Need to plan ahead of time  
�  Sometimes needs to be 

collected over time  
�  Can take some time to 

aggregate if needed 



Types of CATs 

Muddiest 
Point 

1-Minute 
Assessment 

Application 
Cards 

Pro/Cons List Paraphrasing 
On-line 

Comment/
Tag 



Example: 
Write 5 words/phrases that describe how you 
spend your time currently: 



Example: 
Write 5 words/phrases that describe how you 
would ideally spend your time: 



A great resource: 
University of Texas at Austin, Instructional 
Assessment Resources, Classroom Assessment 
Techniques: 
www.utexas.edu/academic/ctl/assessment/iar/
teaching/plan/method/cats/ 



1 Minute Reflection: 

What is one question you still 
have lingering from today 
that you would like 
answered… 



Rubric 



Rubrics work best when… 
� Opportunity to observe behavior 
� Have “evidence” or recorded/documents 

sample 
� When you have a hard time putting a number 

but can describe what “good” is 



Rubrics 

Strengths: 
�  Clearly states standards 

and expectations 
�  Used as a learning tool and 

an assessment tool 
�  Consistency in rating/

grading 
�  Participant can use rubric 

to gauge his/her own 
performance 

�  Provides both individual 
and program-level 
feedback 

�  Provides both numbers and 
descriptive information  

Challenges: 
�  Development takes 

time and often 
collaboration 

�  Training of raters 
�  Does always fit with 

every assessment 
purpose 

�  Beware of inter-rater 
and intra-rater reliability 

�  Depending on 
technology resources, 
combining aggregate 
data can take time 







Steps to Developing 

List Dimensions 

Search to see if one exists 

Choose a model & scale 

Create full rubric (e.g., descriptions) 

Pilot and/or train raters 



Structured Observation Guide 



Holistic Rubric 



Rating Scale Rubric 



Analytic Rubric 



Steps to Developing 

List Dimensions 

Search to see if one exists 

Choose a model & scale 

Create full rubric (e.g., descriptions) 

Pilot and/or train raters 



Brainstorming Time… 
� Create rubric dimensions, a scale 

and a few descriptions for a topic. 



Existing Measures 



Existing Measures 

� Data that has been collected for 
another purpose 

� Could be quantitative or qualitative 
� Usually in the form of tracking 

information, documents, summaries, 
reports 



Existing Measures 

Strengths: 
•  Do not have to take 

the time to collect 
data (saves time 
and $$) 

•  Pre-determined 
response rate 

•  Cuts down on 
“survey fatigue” 
and other concerns 

Challenges: 
•  Gaining access to 

data  
•  Reliant on reliability 

of the source 
•  Can’t follow-up 

(non-responsive) 
 



Example: 
� Do deaf/hard of hearing students have different 

needs and therefore need additional staffing in 
the residence halls? 
�  Literature Review – Chickerings Vectors 
�  Time Spent Analysis of professional staff (Outlook 

calendars) 
�  Judicial Hearing Statistics 
�  Hall Director Duty Logs 
�  Intervention Team Statistics 



Brainstorming Time… 
� What do you have already 

collected that you can use for your 
assessment needs? 



� University of North Carolina Greensboro Student 
Learning Outcomes Resources: 
http://sa.uncg.edu/assessment/assessment-
resources/student-learning-outcomes/ 

� Dartmouth College Outcomes Development: 
http://www.dartmouth.edu/~oir/assessmenteval/
tools/outcomedev/index.html 

� University of Arizona Assessment Toolkit: 
http://studentaffairs.arizona.edu/assessment/
toolbox_toolkits.php  

 

Additional Resources: 



� Successful Assessment for Student Affairs: A How-to 
Guide – Kim Yousey-Elsener, PaperClip 
Communications   

� Assessment: Data Collection and Reporting, Kim 
Yousey-Elsener, PaperClip Communications   

� Planning and Assessment in Higher Education – 
Michael Middaugh, Jossey-Bass 

� Assessing Student Learning – Linda Suskie, Jossey-
Bass 

� Council for the Advancement of Standards (CAS) - 
http://www.cas.edu/  

Additional Resources 


